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A B S T R A C T 

This study examined the impacts of online learning of the student’s classes one to eight in Tsebar 

Lower Secondary School under Pemagatshel district in Bhutan during the Covid 19 pandemic 

lockdown in 2020. Bhutan started to seriously alert the Covid pandemic after the WHO declared 

Coronavirus a worldwide pandemic in March 2020. Bhutan confirmed with the first case of Covid 19 

on March 6, 2020, which led to complete lockdown, disrupting face-to-face learning in the schools. 

The schools around the country adopt the education in an Emergency curriculum (EIE) for the smooth 

function of the academic. Upon the prioritized-measured work out by the Ministry of Education, the 

schools classes ranking from pre-primary to eight were closed for a whole year. The pandemic has 

created significant disruption to student’s learning. During these unprecedented times, the verbal mode 

of online teaching was adopted using WeChat, Messenger, WhatsApp, and telegram. The student's 

promotion to the next class was done with the help of continuous assessment that links with the online 

classes, assignments, the project works, and home works. This paper analyses and illustrates the 

learner's impacts of the promoted students of the year 2020 classes of one to eight. This paper aims to 

offer an inclusive study on the impact of online classes in a pandemic on classes one to eight students 

in Tsebar Lower Secondary School under Pemgatshel District Bhutan and specify the way forward for 

immediate intervention for the current low performers of the promoted students in classes one to eight 

in the school. 
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Introduction 
Tsebar Lower Secondary School is one of the remote schools under the Pemagatshel district in 

eastern Bhutan. The school is officially one day travel from the district and falls under the semi-

urban categorization with minimum basic facilities like motor road, electricity, and 

telecommunication. Initially, Tsebar School was started as a primary school classes from pre-

primary to six in 1981. Later in 2001, the school was upgraded to lower secondary school classes 

pre-primary to eight with boarding facilities. Unlike other schools, Tsebar School exceptionally 

performed well in the student's academic learning with young, energetic teachers. The declaration 

of Corona virus as the global pandemic by WHO and Bhutan was confirmed with the first case of 

Covid 19 in March 2020, from a foreign tourist who had visited Bhutan by India, which disrupted 

our students learning with the closure of schools [1]. 
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After the first confirmed Covid case in Bhutan, the Government of Bhutan decided to have a 

complete lockdown, which disrupted the schools in the country. Thus, the situation could not 

function normally, and the pandemic has allowed us to introduce digital learning. There was a 

paradigm shift in delivering quality teachings through online platforms. The pre-primary classes 

to eight were switched to an online mode of teaching through social Media groups like WeChat, 

a telegram, WhatsApp, and messenger through the verbal way of teachings for the whole 

academic year with a prioritized curriculum. However, higher classes resumed for the regular 

face-to-face classes with the prioritized emergency curriculum [13]. 

Thus, with this pandemic, the physical classes are disrupted. Different online teachings were 

started centrally by volunteer teachers with support from the Royal education council through 

national television and radio. Tsebar School being backward from the proper internet 

connectivity, with the lease line connectivity with very low network strength capabilities with 

1mpbs and taking classes through this mode of delivery from the school IT lab was impossible 

for all subject teachers. The students don't have laptops and other facilities to get connected to 

the regular classes. The school being settled in the community, most students used their parent’s 

smart phones even if they didn't own them. Thus taking classes through virtual video 

conferencing was impossible. The school adopted social media groups to deliver the regular 

classes and assigned the tasks through a structured timetable coordinated by particular class 

teachers and subject teachers.   

Thus, with the country's prolonged lockdown, the Royal Education council partnership with the 

Ministry of Education centrally initiated broadcasting live teaching through national television 

and radio to facilitate students learning. The Royal Education Council had developed self-

instructional materials (SIM) for major subjects like English, Math, and Dzongkha to those 

remote schools without television facilities. These printed copies of books were supplied to 

schools and made to reach every individual learner. The year-end student's promotion of the 

following classes in this unprecedented year 2020 depended on their online learning 

assessment. The learning ability of these promoted classes of one to eight is confronting trouble 

in adapting up to the regular face-to-face teachings in this academic year, 2021 [3]. 

Therefore changes from physical classes to virtual delivery were completely different 

experiences for teachers and students who adapted to this pandemic. Thus, the paper attempts to 
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access the learning impacts of the student's classes of one to eight who had been promoted 

without term exams, mainly based on the learning capacity based on online verbal teaching 

through social media groups, which students are facing some learning difficulties in current 

classes. 

  Research Questions 

How online mode of teaching impact the student's learning? 

What are the current learning impacts to those students promoted without term examinations? 

 

 

Literature Review 

 
Throughout the Coronavirus pandemic, countless students have discovered new approaches to 

learning in this challenging time. Innumerable teachers, staff, faculty, administrators, and 

institutional leaders, alongside student’s families, have exceeded all expectations to help our 

student’s at all educational levels. However, the quality of education will be far off for some 

students if we don't consider the equal opportunity [7]. The unprecedented times of 

Coronavirus, with the entirety of its impacts on people, families, and communities, give off an 

impression of being extending isolates in instructive freedom across our nation’s classrooms 

and campuses as the division of the Coronavirus risk factor regions with the country [17]. 

Within the midst of, Coronavirus overturned classrooms and campuses across the nation, 

simultaneously as the pandemic's overwhelming impacts were being felt in students learning. 

The unprecedented Covid period appears to have developed the impact of varieties in access 

and opportunity standing up to various students, including multiple limits that make it harder to  

stay busy with virtual classrooms [10]. In 2020 numerous students needed to learn virtually in 

their homes with much difficulty because of the global pandemic. Indeed, even the teachers felt 

it difficult for online delivery and planning to meet students to solve their problems [2]. Some 

small students find it hard to adjust to regular online classes, though the higher class students 

mentally adapt to a new learning environment. For online teachings, pedagogy doesn’t fit as 

well as the physical class as there are always different needs of the students. Thus, the various 

subjects and the student’s differences require teachers to have multiple strategies to deal with 

every student [14]. The techniques for online schooling may depend upon the ability and 

openness to the internet for students and teachers. The online platforms used for teaching had 

incorporated Google classroom, WeChat, WhatsApp, and a messenger, which allowed teachers 
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to teach through these different virtual apps; however, most teachers are not ready to teach, 

even more so during a crisis [6]. The student's academic performance level will probably drop 

for the classes held for internal assessment and term examination because of decreased contact 

hours for students and the absence of meeting with teachers face to face when confronting some 

troubles in learning and understanding. A few students are respectably unaffected in their 

schooling as they need less guidance and direction from their teachers, while some weak 

students face difficulties in learning. Moreover, some brilliant and competent students from 

financially disadvantaged backgrounds can't get to and manage the cost of online education [3]. 

The doubt, misperception from teachers, students, and parents are seen when the assessment of 

the students is done, with an unlimited transaction of trial and error. The approach taken to 

conduct online assessment differs according to the teacher’s convenience and skill and the 

student's similarities [16]. The teachings in schools across the country have been ultimately 

affected by the continuous ongoing situation. Most of the students in Bhutanese schools, 

students are the children of illiterate rural farmers.  Students occupied helping their parents in 

farming activities like agriculture, watching for cattle, and doing family chores. It becomes hard 

for them to stay informed concerning lessons. Many students don't have cell phones or 

television at home and have too poor internet connectivity. Thus, with the prolonged closure of 

schools and breaks for the students during the pandemic, more students discontinued their 

studies in Bhutan. The difficulties of students learning during the pandemic in Bhutanese 

school are mainly due to the not accessible to the high connectivity of the internets. With the 

support from the Royal education council, volunteer teachers had recorded the video lessons 

and aired the national television. Recorded videos were shared on the YouTube channel and the 

Facebook sherig page to easily access every student in Bhutan. The ministry of education even 

circulated self-education materials (SIM) booklets to students without access to E-learning and 

national television facilities [13]. 

Similarly, radio lessons were also air through national radio channels. With prolonged 

nationwide lockdown and closer of schools within the country, the daily teaching and learning 

had been interrupted. Even though the closure of the schools across the country was an 

appropriate solution to contain the spread of the pandemic, teaching and learning within the 

school setting had adverse impacts on student’s learning. The unprecedented pandemic has 

worsened the global education learning for the students. Still, the hardest pandemic had not hit 
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much to our nation; perhaps to contain the spread of the pandemic, the initiative taken by the 

government of Bhutan was one of the best solutions. However, teaching-learning in the school 

setting had hampered [13]. 

 

Research Methodology 
 

Research Design 

This paper adopted mixed-method approaches with both qualitative and quantitative methods to 

fulfill the objectives of this research with quality data. This study intended to examine the 

impacts of online classes in a pandemic 2020 on the classes one to eight students of Tsebar 

Lower Secondary School under Pemagatshel district, adopted with a wide range of consulted 

materials: government documents, reports, journal articles, online resources, newspaper articles, 

magazines, and cross-sectional structured survey questionnaires, which is one of the two survey 

designs used to select individuals at a given time, unlike a longitudinal survey. The researcher 

had collected the data through the use of Google forms. 

 

Respondents  

This study consisted of 136 students of Tsebar lower Secondary School, Pemagatshel. This 

includes all the students promoted base on their online learning in 2020.Of this total, 64were 

male, and 68 were female. The main reason for selecting these classes of one to eight as 

respondents for this current study was that they were promoted based on their online learning in 

2020. Therefore, to have the selective sampling, students from classes one to eight were 

selected as respondents, and questionnaires were given through Google forms. Four responses 

were not received as they were absent during the time of data collection. 

 

Data collection tools 

The data were collected with the development of Google forms through the structured survey 

questionnaires. Links were shared in their IT Google classroom drive to answer since the in-

person data collection was impossible due to Covid pandemic and prolonging time. The 

questionnaire comprised 19 items, based on the dichotomous scale, compromising each item 

relating to the impact of the online classes. Different variables of structured survey 

questionnaires were used as intended to examine the impact of the online classes. Moreover, for 

the literature part, a wide range of consulted materials: government documents, reports, journal 

articles, online resources, newspaper articles, magazines were used in this study. 
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Data Analysis 

The data were analyzed in excel 2013 using descriptive statistics of the data analysis tool. For 

easy understanding of the statement, it was taken in percentage merged within the common 

theme presented in the table with the dichotomous scale analyzed on learning impacts of the 

online classes during the pandemic.  

 

Results 
 

This paper was projected to study the learning impacts of the student's classes one to eight in 

Tsebar Lower Secondary School under Pemagatshel district Bhutan in 2020; Table 1 shows that 

the profiles of students who participated in this study. Of 132 participants, 68 were girl 

participants, 51.5%, and 64 were boy participants, 48.5%.  Thus, to proceed with the data 

analysis, five major themes were recognized with structured data to understand the impacts of 

the online classes for students in pandemic 2020. The themes are classified as student’s 

readiness to the digital tools, the effectiveness of online classes, the impact of online teaching 

on current learning, Students learning environment in online classes, and digital tools that 

support online learning. 

 

  
Table 1: Gender wise participants in the study 

 
Table 2 shows how students were ready for the online classes in 2020 unprecedented pandemic 

time. Out of 132 participants, only 60 students (45.5%) had more than one digital tool of 

television and smart phones. Fifty-five students (41.7%) had only smart phones used for online 

classes. Seventeen students (12.9%) only had a television in their homes. They used it as an 

additional tool for online classes, which was centrally broadcast on-air in 2020, and that shows 

that students of Tsebar School had adopted the online classes by using their parent's smart 

phones. 
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Table 2: Study on participant’s readiness to digital tools for online classes in 2020 

 
Table 3 illustrates that out of 132 students, most of the students in Tsebar Lower Secondary School had 

attended the online classes through the WeChat group.  As 99 students (75.0%) and 33 students 

(25.0%) had learned through the use of Self- Instructional Materials (SIM), and simultaneously, they 

had even attended the WeChat Group of their classes. When I asked some of the students, they said 

their Self-instructional materials were evaluated by their subject teacher’s very minimal in 2020. Self-

Instructional materials (SIM) were only given to those students who had no television in their homes. 

This justifies that most students had used smart phones for their online classes despite that television 

was used only as their additional learning. That shows students had attended their online classes 

through the WeChat group. 

 

 

 

 

 

 

 

 

 
Table 3: Study on participant’s platforms for online classes in 2020. 

 

 
Table 4 it shows how the online classes of 2020 were effective. Out of 132 who participated in this 

survey study, most students agree that an online class in 2020 was effective. As more than half of the 

participant, students agree that an online was effective as 85 students (64.5%) confirmed, but 47 

students (36.5%) found out that online classes were not practical, because as some students spoke out 

Do you have the following digital tools for online classes in the year 2020? 

 

No. of 

Students Percent Valid Percent  

 Both TV and Smart phones 60 45.5 45.5  

Smart phones/Tab 55 41.7 41.7  

Television 17 12.9 12.9  

 132 100.0 100.0  

What are the social Media groups used for 2020 online learning?  

 

 out of 132 

Students Percent Valid Percent  

 Self-Instructional materials (SIM) 

books 
33 25.0 25.0 

 

WeChat Group 99 75.0 75.0  
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that it was mainly with not having access to digital platforms. The only method for the online classes 

was done through the WeChat group. They only listen to the recorded voice of their teachers, and 

instant doubt clarification was impossible as 74 students (56.1%) had not asked any questions to their 

teachers. The result shows that the online classes from the teacher's side were effective and 

understandable as 91 students (68.9%) said the instruction in the WeChat recorded voice was cleared 

for the learners. 

 

 
Table 4: The effectiveness of the online class 2020 out of 132 student participants 

 
 

Table 5 shows the impact of online learning. Out of 132 participants for the research study, 83 students 

of (62.9%) feels that promotion without an exam to the next grade during an online class is not good 

for them, because it is shown that more than half of the students 102 of (77.3%) has difficulty in 

learning in current classes after promoted without exam. It is justifiable that students feel more 

comfortable and proud and know their learning capacity level by doing exams. Thus, 49 students 

(37.1%) feel it's good to promote without an exam to the next class. Thirty students of (22.7%) feel 

they had no learning difficulty in currently learning. This shows that the learning capability of those 

intelligent students might feel good without exams because they do not feel much difficulty in the 

current learning stages. Thus, we can conclude that slow learner students feel much more difficulty in 

current learning after promotion without exams during pandemic online classes. It seems they have a 

problem catching up with their teacher's teaching as they had distanced the regular face-to-face classes 

for a year. 

The effectiveness of the online class 
 Out of 132 

students 

Percentage 

(%) 

 

Did your online classes of 2020 were effective? 
Yes 85 64.5 

No 47 36.5 

Did the task assign by your teachers were understandable? 
Yes 91 68.9 

No 41 31.1 

 

Did you ask any questions to teachers in the online class? 

yes 58 43.9 

 No 74 56.1 
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Table 5: The impact of online learning on the participant, students 

 
The result had shown that the online learning environment has a lot of learning impact on our students. 

Out of 132 participant students in this survey, 121 students (91.7%) answered yes for submitting tasks 

assigned by their teachers, which shows the positivity of learning from our students as most of the task 

posted by teachers is not done honestly by themselves. As a result, 114 students of (86.4%) more than 

half take help from others for doing their task assigned. Only 18 students of (13.6%) had done their 

assigned task themselves, and only 43 students of (32.6%) asked doubt to the teacher during online 

teaching. It shows that students had rarely asked doubt to their teacher. Thus the unexpected results are 

89 students of (67.4%) did not ask any doubt to their teachers because it can be justified that most of 

the task assigned is done with the help from others. The school had adopted the online classes by 

forming a WeChat group for every class coordinated by the respective class teachers, and all tasks are 

shared in that forum. Even the school had developed a structured timetable to post the assigned task in 

that forum by every subject teacher. Out of 132 participant students, 68 students answered yes, and 64 

students answered no to attending regular classes in the WeChat forum. This indicates that our students 

had participated in their regular classes through the WeChat forum. Still, the result shows that learning 

at home through digital platforms is not suitable for them as in the school setting. Out of 132 

participant students, 109 students answered learning at home is not ideal for them, which is (82.6%) for 

numerous reasons. Twenty-three students (17.4%) answered yes as learning at home is good for them, 

which we can justify with the readiness with the digital platform and has their parents are educated to 

guide them. 

Impact of online learning 
Out of 132 

students 

Percentage 

(%) 

 

Do you feel promotion without an exam is good for you? 
Yes 49 37.1 

No 83 62.9 

Is the teaching on social media groups helpful for your 

learning? 

Yes 86 65.2 

No 46 34.8 

 

Did your online teachings affect the current learning? 

Yes  102 77.3 

 No 30 22.7 
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Table 6: The online learning environment of the participant students 

 
Table 7 during the online classes in pandemic times, students was facing several challenges, mainly 

with the mobile data and availability of their digital tools or equipment like laptops and smart phones 

for their online classes. Most of the 125 of 132 students (94.7%) had used their parent's smart phones 

to attend the online classes. The result shows that out of 132 students, 79 students answered yes for 

insufficient data during online classes, which is 59.8% of students had inadequate data to attend 

classes, and even 8.3% of the students had missed their classes due to insufficient data. The result also 

shows that 13.1% of the student's parents sometimes haven’t allowed their smart phones to their 

children for their learning. 71 students of 53.8% of their parents had disturbed them when using their 

smart phone for their learning purpose. It shows that our students had several challenges besides 

attending their regular online classes using their parent's smart phones, which impacted their learning 

progression in pandemic times. Perhaps parent’s responsibility and supportive action are highly 

regarded in times of crisis for their children learning.  

 

Online learning environment 
Out of 132 

students 

Percentage 

(%) 

 

Did you submit all tasks assign by your teachers? 
Yes 121 91.7 

No 11 8.3 

Did you ask any of your friends/brothers/sisters to help 

with your assigned tasks? 

Yes 114 86.4 

No 18 13.6 

 
Did you ask any doubt about your concerns, subject 

teachers? 

yes 43 32.6 

 No 89 67.4 

 
Did you attend online classes regularly as per the structured 

timetable of the school? 

Yes  68 51.5 

 No 64 48.5 

 

  Do you think learning at home is good for you? 

Yes 23 17.4 

 No 109 82.6 
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Table 7: Participant student’s challenges on online classes 

 

 

Discussion and Recommendation 

 
This study examined the impacts of online classes in a pandemic 2020 on classes one to eight in 

Tsebar Lower Secondary School under Pemgatshel District Bhutan. The survey student's mode 

of their learning was through distance learning during the Covid pandemic in Bhutan. During 

Coronavirus lockdown in Bhutan, the ministry of education quickly reacted to the conveyance 

of lessons through national television and radio, online learning, and the mass dispersion of 

Self-Educational Materials (SIM) has helped numerous youngsters keep learning regardless of 

schools being closed. The Royal Education Council developed the prioritized curriculum to 

facilitate student’s distance learning to keep learning and progress to higher grades. Teachers 

needed to take on new encouraging modalities and utilize inventive approaches to guarantee 

that their students learn and get support at the right time. The interrupted learning and closures 

of the school had to carry high costs to the children, where essential learning like a regular 

school setting was deprived with opportunities for their growth and development, mainly to 

Student’s challenges 
Out of 132 

students 

Percentage 

(%) 

 

   Did your smart phones have enough data for your classes? 
Yes 79 59.8 

No 53 40.2 

  If you are using your parent’s smart phones, did your 

parents allowed you to use them? 

Yes 125 94.7 

No 7 5.3 

 

Did you missed the classes due to not having mobile data 

yes 11 8.3 

 No 121 93.2 

 
Sometimes, Did your parents did not allow you to use their 

smart phones in your learning? 

Yes  41 31.1 

 No 91 68.9 

 
Do your parents disturb you when you are using their smart 

phones for learning? 

Yes 71 53.8 

 No 61 46.2 
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underprivileged learners who generally tend to have fewer instructional opportunities beyond 

school. This study showed that most parents are unprepared for homeschooling during the 

pandemic. Most of them are illiterate farmers in rural villages. They can't facilitate their 

children's learning at home, especially younger children, and they had struggled with it as most 

parents are illiterate farmers. It is challenging for them to guide their children for studies, 

particularly in poorer households, with only one mobile phone in the family and without 

television. The study indicates that pedagogy used for regular teachings is not suitable for 

online teachings, and thus teachers also need to familiarize themselves with their student’s 

reliable assessments. Timely remarks are a necessary feature of online learning as most students 

sought help from others for their assigned tasks. 

This study had shown that due to the lack of online teaching infrastructure of the students and 

their non interactive participants in classes, teachers had challenging jobs to understand the 

progressive learning nature of each student. However, there are sorts of online platforms that 

teachers have prepared. For Tsebar School, most teachers had used the WeChat application to 

teach the students with a vast responsibility coordinating with structured online timing of the 

school and correcting self-instructional material. But the study discovered that affordable and 

accessible to these online platforms for all participant learners with varied economic 

backgrounds had observed out as a challenge, which then creates difficulty for teachers to 

discover the validity of the work and the actual learning taking place. Thus, all students of 2020 

have been automatically promoted to the next class, assuming through the formative assessment 

record maintained by each subject teacher on an online class done through the WeChat 

platform. The participant result was awarded base on the competency standards set by the 

ministry of education, reflected as the beginning, approaching, meeting, and exceeding. Table 6 

shows that out of 132 participants, 114 students of 86.4% had sought help from others for their 

assigned tasks. Therefore this study indicates that a certain percentage of the students in current 

classes have difficulty with their learning shown in table no. 5. 102 participant students 

answered yes, which is 77.3% that offers students of this school hasa significant impact on their 

learning due to online classes in 2020. Therefore, if anything similar happens in the future, if 

we are not ready to handle such crises, a similar mode of lesson delivery will significantly 

impact our learners. More parents are farmers, particularly in the rural part of the country, with 

limited access to digital platforms and internet connectivity. Moreover, teachers too will have to 
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have professional development in E-learning to build their capacities in such cries henceforth 

basically concerning the developing tools for authentic assessment and timely feedback for 

students. Thus, this study concludes that students of classes one to eight in Tsebar Lower 

Secondary School had a more significant impact on their learning during the pandemic year 

2020. The study has shown that a certain percentage of students in current classes seem to be 

facing difficulties in their learning. The recent mid-term examination result of the school 

indicates that out of 94 students who appeared mid-term examination in June 2021, the overall 

pass percentage was 75.9%, which is a clear indication that online learning had significantly 

impacted our students in 2020. Therefore, immediate intervention strategies from teachers are 

needed to find out the low performer students to explore further and follow up on their learning 

to solve their learning gap. Give extra care and attention to those students facing difficulties in 

current learning, besides a positive learning vibe of having remedial classes and bridging the 

curriculum teaching on Saturday. 

 

Conclusions 
 

The lockdown of COVID-19 has caused significant disruptions to academic activities. This 

research explored the impact of student’s online learning in Tsebar Lower Secondary School, 

Pemagatshel district Bhutan in 2020 during closer of schools due to the worldwide pandemic. 

While when students use digital tools for their learning, many had to face immense online 

learning challenges. With slow internet connectivity, insufficient mobile data. Participant 

students don’t have their devices for attending online classes and lack guidance from their 

parents. They are illiterate farmers in rural villages, and it’s the first-ever experiencing attended 

online classes, which never happened before the pandemic in the Bhutanese education system. 

The study concludes that participant students were facing lots of challenges during the online 

classes due to lack of internet connectivity and data packages being costly compared to the 

income of the people in rural villages, thus making accessibility and affordability inadequate. 

The education system in Bhutan needs to invest in the professional development of teachers, 

especially in ICT and effective pedagogy for teachings, seeing the present situation by making 

more user-friendly tools that can assist and prepare the education system for such uncertainties 

in the future. With this experience, teachers and students should use different online 

16 



Phuntsho et al. / EJAST-NOVUS, 01(02), 010007EJAST 

educational tools. After the COVID-19 pandemic, teachers and learners should continue using 

such online tools to enhance teaching and learning when the regular classes resume. 
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